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Researching the impact of ERASMUS on European
identification — the proposal of a conceptual frameork

Seweryn Krupnik and Ewa Krzaklewska

The aim of this article is to reflect on the medkanthat might help to investigate the
impact of the ERASMUS stay on identification withrdpe. Using the approach of

analytical sociology, the authors consider the ERIMS stay abroad as a process, of
which specific elements might determine the ovesatcome of exchange. The article
describes specific experiences before, during dtet the stay that differentiate ERASMUS
from other exchange programmes and that possiblie ten impact on the identification

with Europe. The article sketches the overall visid ERASMUS experience indicating the
actors involved in ERASMUS, the motivations of @cts well as the relations between
different elements of experience. The descriptisngiounded in the data of both

guantitative (mostly from ESNSurvey research) amalitative character.

Introduction

Strengthening the European integration by the pailsmeeting of citizens from different
countries is one of the official aims of the ERASBI®rogramme (cf. Feyen, this volume).
While the answer to the question about the effeaiss of ERASMUS in achieving this aim
is crucial from the point of view of the Europeamith, observing the actual impact is
challenging. As an example, while former ERASMU&dsints feel more European than non-
mobile students, some authors conclude that ERASKIlU&ents are already more European
when they decide to go abroad, so their increadeuatification with Europe is not an effect of
the ERASMUS stay as such (van Mol 2011).

While European integration is a broad concept, dhigle focuses only on one of its
aspects: the identification of ERASMUS studentshviurope. Identification is one of the
most important elements of integration. In thisicéet integration is understood as “the
process of interaction between members of a groupchw results in reciprocal
accommodation and an increased sense of idenitficaith the group” (Fairchild 1978)As
the definition is related to ‘group’, it may alse bsed in reference to Europeans. In order to
be integrated with Europe one has to feel Euromedo identify with other Europeans. It is
hypothesized that through identification with otHERASMUS students (representing the
group of Europeans), participants of the prograneatify themselves with Europe itself
and become more integrated.

By no doubts, the ERASMUS programme creates a enggyportunity for European
students to encounter citizens of other count8&#, one might question the actual impact of
these meetings on the identification as such. Ma@eave should take into account that there
might be different elements, besides encountersuek, that impact the identification with

! For the theoretical elaborations of concept ofififee and identification see Ambrosi or de Mol higt volume.
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Europe. Therefore, it is the aim of this articlepmvide a conceptual framework for the
analysis of ERASMUS stays’ impact on students’ tdation with Europe using the tools
of analytical sociology. Instead of answering theestion about the actual impact of
ERASMUS stays, the article proposes the conceptaatework which may be used as a
background for further studies on the topic.

The proposed framework is supported by data celteetithin the survey projects
realized by theErasmus Student Netwo(ESNY, literature review and the authors’ own
experiences. Starting from 2005, ESN monitors teeetbpment of international exchange
programmes through the European-wide researchddalBdNSurvey. Every year thousands of
students from all over Europe reply to the onlinesfionnaird Noteworthy, among the
respondents there are also exchange students thdrerERASMUS which allows one to
compare the data of these two groups and indidage féatures characteristic for the
ERASMUS programme as such. The quantitative resatts supported by results of
qualitative studies, e.g. analysis of the ERASMU#ients’ stories collected by another ESN
project — ‘Share your experiente- on the occasion of the 20th anniversary of the
programme in 2007.

This article is organized as follows. Firstly, weegent and argue the conceptual
framework for studying via the ERASMUS and its impan identification with Europe.
Secondly, we present a description of the mostaHERASMUS experiences before, during
and after the stay abroad in order to provide nesaddth a wholesome vision of an
ERASMUS experience and its unique characterisBgsdescribing very specific factors that
differentiate ERASMUS from other exchange programmee want to sketch the overall
picture of the experience and mark specific proegsat might condition its outcomes. We
concentrate also on pinpointing causal links betwgarticular experiences. The article aims
at allowing readers to have a wider view on the lelpoocess of exchange and at stimulating
further research in the area.

Theoretical basis of a conceptual framework

The analytical sociology (Boudon 1981; Bunge 208#edberg, Hedstrom 1998) approach
was used as a background perspective while builitieagconceptual framework for studying
the impact of the ERASMUS experience on identifaratwith Europe. The approach of
analytical sociology postulates:

a) treating the reality under study as a processacial mechanism,;
b) identifying crucial elements of the process amapping it onto the actors involved
by describing the key characteristics of the actors

% The Erasmus Student NetwofESN) is a student organisation founded for sugipgand developing student

exchangeWww.esn.org.
* Non random sampling is used in the ESNSurvey. Tiateyl data come from editions: 2008 (8,000 students

replied), 2009 (6,800 students) and 2010 (8,50@estts). The data collection process at the entdeohtademic
year took each time 4 to 5 months.
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c) analyzing causal relations between elementseoptocess.

The main reasons for why this perspective was dhirted within social sciences was to help
researchers explaining social phenomena by prayidools for conceptual framework
formation. In order to design conceptual framewdkudon (1981) proposes to treat social
mechanism as consisting of three elements: settof’a actions, environment (context) in
which it takes place and its outcomes (effectsusTthe analysis starts from an identification
of main actors involved in the process, their ardjcand the interactions between them. The
main emphasis in the proposed framework is diretd@cird ERASMUS students, as they
constitute the main actors in the process in foAtishe same time, other actors will be taken
into account (e.g. policy makers, local studentsyersities). Then, the context and effects of
the interactions are researched. In the case of 3\RAS students, the context is mostly
defined by the home and host environment (univessand culture in both countries) and the
design of the ERASMUS programme. Finally we studyvhthe actors’ action impact the
ERASMUS students as such as well as how thesenaatigact the environment.

The main advantage of this approach is its abilityprovide a framework which
enables both analyzing causal relations betweanegits of the mechanism and taking into
account the actors’ motivations and perceptions.

In the case of the ERASMUS stay, chronological tcoestitutes another important
dimension which is not sufficiently acknowledgedhin the categories presented above. It is
important to differentiate between three periodsfoke, during and after the stay (cf.
Murphy-Lejeune 2008). Introducing the time dimensioelps to explain many outcomes
relating to an ERASMUS stay. As an example, Sigé2868) noted that ERASMUS does not
manage to strengthen the European identity of stostents. Still, he pinpointed that there is
a modest impact of intense socializing with otherdpeans on European identity. According
to Sigalas’ research with UK outgoing students Bndopean students who arrive to the UK
on exchange, ERASMUS students tend to socializeemuth local students at the beginning
of their stay, and with time they compensate aidecin socialization with locals by
increasing contacts with other European students.

Sigalas’ perspective illustrates the approachveapropose in this article. We treat an
ERASMUS stay not as a unit or particular event, dsiprocess which encompasses different
experiences in different life spheres, at differeamaments of exchange. Thus, it is not the
ERASMUS stay as such which strengthens or doesstnengthen European identity, but
specific experiences before, during and after tag that have an impact on the identification
with Europe.

Taking into account the discussed categories aversk data sources, the conceptual
framework consisting of the following elements vpasposed:

« Before the stay: characteristic of the programme and the studestsdents’
expectations, background of students (family charatics, country socio-economic
situation);
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« During the stay: social, academic and problem-solving aspectsayf st
» After the stay: effects for ERASMUS students.

The proposed conceptual framework is partially iregp by the storyline constructed by
Elizabeth Murphy-Lejeune (2008). On the basis oflehts’ voices, Murphy-Lejeune draws a
‘typical’ storyline which arises from students’ ratives, which involves the period before
departure, adjustment to the new environment, apdreences after the stay. While Murphy-
Lejeune stresses the importance of personal chaimgsnvolved factors at different stages of
an exchange experience on the integration procébswhe local community, we believe
that those multiple factors also influence the lfionatcome of an exchange — which is the
stronger identification with Europe. Even if oumeceptual framework draws on the described
approach, it differs in: accenting the causal retet between the described aspects of
stay/treating them as social mechanism, providiogigds for evaluative perspective and the
use of both qualitative and quantitative data. lagtnot least, we would like to emphasize
the diversity of ERASMUS students’ experiences \whi& sometimes blurred by statistical
data. Whenever we say something general about ‘BRAS students’, it refers rather to
general tendencies than to all ERASMUS students.

Elements of ERASMUS experience: Before the stay

At the first stage of the exchange timeline we ¢atk two main interrelated factors of the
ERASMUS programme: its inclusive design and theivatibns of students. Additionally,
the short character of the stay (1 or 2 semesi®gcts the overall experience, as indicated
in the article of Krzaklewska and Skoérska (thiswoe), and the amount of time to be spent
abroad might affect the decision to take part ineanhange as well as e.g. dedication to
integration process with the local community.

Inclusive design of the ERASMUS programme

The ERASMUS has in time become one of the mosugié exchange programmes for
students. It is inclusive in two respects: scope fiumber of students who participate fiy it
and social (openness for students from disadvadtggeups, e.g. students with disabilities).
The first factor is well-documented by the statstof ERASMUS: since its establishment 25
years ago, more than 2.2 million students took jparits exchanges. Every year about
200,000 students go to study and work abroad throug programnte Important to mention

is also the fact of its growing openness. Sinceyder 2007, the ERASMUS scholarship is
granted not only to students who want to spendreester (or two) at a university abroad, but
also to those who want to spend a short periotr@ toing an internship abroad. The second
aspect, its social inclusiveness, is measured dgakito account the social background of the
families of participating students. ERASMUS studentore often than students from other

* While achieving a high number of students pariitify in ERASMUS is one of the aims of the prograanm
the inclusive design of the ERASMUS programme setenie a conscious choice of policy makers.
> http://ec.europa.eu/education/lifelong-learninggeeonme/doc80_en.htm (04.06.2012)
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exchange programmes come from social groups ofageeor lower standing: Taking the
financial status as an example, within all ESNSysvERASMUS students are less likely
than non-ERASMUS students to declare that theirilfggnincome is above the country’s
average (20% for ERASMUS students and 29% for neAEMUS in 2010). A study of

ECOTEC (Otero, McCoshan 2006) shows that 62% ofiestts declare their income as
average or below average.

Motivations for going on ERASMUS

Based on the answers to the survey concerning aielemotivations for deciding to go
abroad, we are able to differentiate two studeatig€ students who are career-oriented and
those experience-oriented. Among ERASMUS students2005, there were 53% of
experience-oriented students and 47% of careentedestudents. We may hypothesize that
while career-oriented motivations are typical fdf exchange programmes, experience
orientation is associated only with some of thetmee ERASMUS programme is in this sparse
group.Due to the programme’s openness for numerous disideming from diverse cultural
and social backgrounds, it is perceived also ascelsexperience rather than exclusively an
academic one. ERASMUS students are less acadeynr&éhted, but more engaged in non-
formal skills development.

Table 1: Motivations for going abroad: career-oriented and experience-oriented students.

Career-oriented students Experience-oriented studes
Reasons for going| To improve academic knowledge To have new experiences
abroad indicated as| To enhance future employment prospects| To learn about different cultures
important in survey | To practice foreign language To have fun

To meet new people
To be independent
To live in a foreign country

Student groups who| Non-ERASMUS exchange students ERASMUS students

were more likely to| Females Males

belong to specific| With lower family income With higher family income

category Coming from South (e.g. Spain), Central | Coming from West and North
and East European Countries (e.g. PolangEuropean countries
Older Younger

Quotes With my ERASMUS Program | had théalways wanted to smell freedom and
opportunity to start an international workindependencéaterina)
career(Bruno)

Source: own work based on ESNSurvey 2006 (Krzaklewska, Krupnik 2007).

The analysis of motivations indicates links betwgarious aspects of exchange experience.
Social background has a strong impact on studemtsivations. As we may notice, career-
oriented students more often came from socialladiiantaged groups (e.g. students with

® The categorisation process was based on PrincipaipBnent analysis. Both components explained 45% of
variance. The sentences on which categorizatidiased are presented in the table below as reaspgeihg
abroad.
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lower family income, females, Eastern Europe; sdxet1). Gender and age also have an
impact on the motivations. Most remarkably, motwas appear to have an impact on the
rating of the overall experience, thus satisfactath it. Those who went abroad to meet new
people, as well as those wanting to have a semgsteraway from the home country,
generally had higher overall satisfaction with s{@franseder et al. 2011). This would
suggest that certain kinds of expectations are marieably fulfilled during the stay.

Elements of ERASMUS experience: During the stay

While analyzing the actual stay abroad of the ERABMstudents, the question appears of
how students’ expectations and exchange inclusesgd are challenged by the reality.

While from the institutional point of view the a@dic dimension of the stay and the studies
at the host universities are the most important gathe ERASMUS exchange, what matters
more for ERASMUS students is social life, espegiatttworking with other foreign students.

Importance of social life

ERASMUS students’ activities concentrate on explora in different spheres of life
(Krzaklewska, this volume). Exploration takes parain academic sphere (e.g. learning new
ways of studying), in culture (exploring host cayntulture, food, places), as well as in a
social life dimension (meeting new people, creatmetptionships, partying, travelling).
ERASMUS programme evaluations (Krzaklewska, Krug20k6) as well as other qualitative
studies (e.g. Murphy-Lejeune 2002; Tsoukalas 2@6rly show the great importance of the
social dimension for ERASMUS students. It is sesnstongly important in quantitative
studies on satisfaction with the stay abroad. Inege, ERASMUS students are more
satisfied with their stay than with their studiesy( Krzaklewska, Krupnik 2006; Alfranseder
et al. 2011). Based on students answers aboutwiblee aspects of their stay, three more
general dimensions of the stay are differentiatedcial (e.g. contact with local students,
social life), academic (e.g. courses, professors) the problem-solving dimension (e.g.
information, finances) (Krzaklewska, Krupnik 200RASMUS students are the most
satisfied with the social dimension and least fatlswith the problem-solving dimension of
their stay. Moreover, the social dimension has #t®ngest influence on the overall
satisfaction with the stay. Even if ERASMUS studentay often be exposed to financial
problems and be under-informed, the social dimensibtheir stay counterbalances these
difficulties.

Finally, it cannot be denied that during the exgemost students actively take part
in the academic life. According to the ESNSurvef@0more than 80% of students expected
‘Widening academic knowledge’ and ‘Experiencingiffiedent educational system’. 30% of
students went abroad to ‘Get support for the thé¢aifranseder et al. 2011). About 80% of
students are satisfied with the quality of teachangd most of them are rather satisfied with

" Three dimensions were differentiated by the usérrficipal Component Analysis. The three components
accounted for 56% of the total variance.
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their studies abroad (ibid.). Still, the qualitatidata strongly indicates that the non-formal
learning dimension and experiences of a non-acadeharacter have a deep impact on the
students’ experience of ERASMUS. However, this $thooot allow us to consider
ERASMUS as a non-academic experience. ERASMUS usigersity exchange and it is
filled with academic activities and duties. But ides them, the exchange creates new zones
of learning which are maybe even more effectivproviding students with the so called ‘soft
competences’ (cf.. Krzaklewska 2010).

Networking with other ERASMUS students

Meeting new people is one of the most importanteeemces during a stay abroad. For
ERASMUS students, meeting new people is the mairtivateon for taking part in
ERASMUS. 93% of students consider ‘Meeting new p&ops a ‘very important’ or
‘important’ reason for going abroad (Alfransedeaket2011).

As De Federico de la Rua (2008) writes, “ERASMUSRIshts make many friends in a
short time, 16 friends on average, although indigiddifferences are important; friendship
networks range from 3 to 30 friends”. Bauwens et (2D09) indicate that most often
ERASMUS students have about 6 to 20 friends amaheroforeigners or ERASMUS
students (43%), but many even have 21-50 frien@%6]2 Contacts with students from the
same country (co-nationals) as well as with lotadlents are less frequent. In these cases, the
networks consist most often of 1 to 5 friends (Baos) 2008). Results of a semantic analysis
(Krzaklewska 2008) indicate that when ERASMUS shisleise the word ’friend/s’, they are
not only describing intimate, affection-loaded tielaships, but they rather describe people
who "happened” to be in the same situation as thestmply: other ERASMUS students.
‘ERASMUS friends’ and ‘ERASMUS people’ are usedenmthangeably. It partially explains
the unusually large width of ERASMUS networks, higo stresses the identification with a
wider community (“ERASMUS community”, see also Waadhis volume). The most often
associated actions with ‘ERASMUS friends’ are ‘sdization’ and ‘identification’:

ERASMUS friends socialize. They share time, enjdynk, dance, talk, sing, study, go to the city
centre, lunch, parties for 150 people from i-démow-how-many-countries, travelled (...) [Therefore]
they feel: we are all the same, we were all ongettrer, we are all the same souls, we formed a very
intensive group, because every problem, or thenigellone that we have sometimes, was the same for
everyone, no matter the nationalities. We werasa@ltlifferent, from different countries, but yet tad

so much in commdh

Tsoukalas (2008) confirms the existence of theiqadaristic and immediate sense of
community among ERASMUS students which is creatathong others, by intense
socialization. As far as the impact of ties on ideration with Europe is concerned, the
strong ties between ERASMUS students might alloe tnfoster this identification. On the

8 This quote was created by gathering all fragmefidescriptions coded as ‘socialisation’ and ‘idfécation’.
For more information on methodology see Krzaklew2@@as.
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other hand, the closure of the group and its ex@ngss might have contrary effects and
hinder intercultural learning. Tsoukalas indicabéiser problems that might stop intercultural

learning, including the superficial character afenactions between ERASMUS students, as
well as poor language skills that hinder in-depghnmunication.

While the fact of intense socialization might imp#te process of identification with
Europe as such, it has also an impact on the fiatemalization’ of the students’ self-image
(Krzaklewska 2008). While friendship is a sourceidgntification (De Federico de la Rua
2001), in the case of ERASMUS students internatinatworks are a source of identification
with the wider idea of being an internationally-ihéa individual. A good illustration of this
process is the following quote: “I understood intgronality would become part of my daily
life, 1 could not imagine living or working in a nemulticultural or non-multinational
environment.” (Krzaklewska 2008). ERASMUS studetéscribe their international identity
by providing a long lists of friends from differecduntries with whom they socialized during
ERASMUS. A similar process can be observed in timial space (see Roguski in this
volume), where in some online communities not titeractions are of value, but a list of a
virtual network of friends with whom one does nbae neither affection nor actions (e.g.
Facebook). In this sense, friends are not a safredfection, trust or solidarity, but a tool to
describe one’s identity. And as this identity hast@ngly international character, it might
foster an identification with Europe.

Elements of ERASMUS experience: After the stay

There are four important effects of a stay abraosldlls, lasting relations, mobility and
identity. These effects are are important for bBRASMUS students and the process of
European integration.

Skills gained abroad

The most important educational effect of ERASMUS® #ne skills which are gained by

students during their stay abroad. Among them, Uagg and social skills are the most
important. As figure 1 illustrates, during theiraygtabroad students improve both their
knowledge of English and of the host country’'s laeqge. Noteworthy, the progress is on
average bigger in case of the host country’s lagguaecause the level of competence is
lower at the beginning of the stay. The progresteamning the host country’'s language is
positively correlated with informal contacts withegple from the host country (close

relationships, spending most time or much time Wottal students, sharing the flat or having
classes with other host country people) (Bauweias €009).

Figure 1. Knowledge of the host language and English at the beginning and at the end of the stay
abroad for different groups of respondents (1-not at all to 5-very well, N=5283).
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Additionally to language skills, there are manyiabskills being gained by students. In the
ESNSurvey 2005 (Krzaklewska, Krupnik 2006: 20-2®jdents were asked an open-ended

Source: own work based on the ESNSurvey 2008 (Bauwens et al. 2009).

question: What is the most important thing you learned aseachange studentTheir

answers were classified into 5 categories which mesented in the table 2. The main

learning outcomes included: acquiring cultural Iskitnd knowledge, maturity and self-

development, creation of social networks, acadesniichment and value of discovery and

exploring new possibilities.

Table 2. Non-formal learning dimension of ERASMUS students. Categories of the most important
things ERASMUS students learned while being on exchange.

Dimension Description Exemplary pronouncementespondents
acquiring 1.1 communication and | learned to work in a group with people of differskills and culture.
cultural skills work in international that the French live in a totally other rhythm, yheork different, and
and environment it was sometimes hard to accept
knowledge > knowledge about I learn to be able to study in a foreign countnaiforeign language
host country and to do everything on my own
> how to survive in different countries; different costumes! but respethe key word.
the foreign country that aiming to understand different cultures antitehelps you
> open-mindedness, | understand and develop yourself.
tolerance
> language
> being independent | to be independent and take responsibility for my aming
maturity and > determination in to overcome all obstacles no matter the circumstarand to be
self solving problems patient
development > self confidence to take decisions and stay firm in all situations
> flexibility the importance of being flexible and being opend®méhto new system|

[72)
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> personal growth to test my limits as a human being when | am alorssime difficult

situation in a foreign country

[building] creation of build a network around the world
social friendships to integrate in a group of international of foregfndents with differen
networks > communication backgrounds
skills to speak with all people more easily
academic adaptation to different a view into a very different educational system
enrichment academic system what I'd like to be my main field of activity in éhfuture
> planning career path

due to exchange

value of openness to new to live your life at the moment & not worry to muwadtout the future
discovery and grabbing opportunities | because the people in Spain don’t care to much tatheir cars;
exploring new houses but live. To try everything new; and nota@fraid about new
possibilities experiences.

to avail oneself of the opportunity.

Source: Krzaklewska, Krupnik 2006.

We can see that the first most commonly mentioeadhing outcome was the acquisition of

cultural skills and knowledge. Also, Otero and Ms@Gan (2006) indicate that most of the

students reported large changes or changes to ertaet in their understanding of people

from other cultural or ethnic backgrounds. Simdainions were shared by students, e.g. by
Stela who studied in 2006 in Bergen:

It was the best thing that happened to me in miyeelite. (...) It meant a lot more than just studyiim
another country and meeting new friends. It wa® d=rning about different nations’ habits and
breaking stereotypes.

In the ESNSurvey 2008 (Bauwens at al. 2009), stisdeesponded to the close-ended
guestion concerning the skills they improved assailts of the stay abroad (see Figure 2). As
we may see, the most often indicated competentteiability to adapt to new situations, the
ability to work with people of different backgroundas well as problem-solving skills.
Students also relatively often declare having leéontake responsibility for their time and
duties. Moreover, concerning non-academic expeeign®3% of students agree or strongly
agree that they learned to communicate with pefopte different countries.

Figure 2. Skills students improved as a results of the stay abroad (N=5260).
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Adapting to new situations 94%

|

Working with people of different cultural

0,
backgrounds 87%

Problem-solving in unexpected situations 82%

Taking responsibility of my tasks and duties 7

N
ES

Planning my time and my projects 61%

Workingin a team 49%

Using computers and Internet 30%

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

|

Source: Bauwens at al. 2009: 37 with modifications.

A very interesting effect of ERASMUS is a maturatieffect. Students describe their stay
from one side as a time of exploration, availing nfew opportunities and space for
experimentation. On the other hand, they desctilas ia time to grow and mature, in other
words: to become a grown up, an adult (cf. Krzakkav2006). Most striking is though the
fact that their definition of an adult containsitiself not only features such as independence,
responsibility for one’s actions and personal ghgwbut also a set of intercultural
competences and skills. As Krzaklewska (2006) writkis will be “an adult that will be able
to act freely in the globalized world. S/he shoblkel equipped with the skills to interact
smoothly with people of various cultures as well tas ‘survive’ in any intercultural
environment.”

Lasting relations

Networking, which was already discussed, lead®ngér lasting relations with people from

many — mostly European — countries. Friendship$ bipi during the exchange last longer
than the actual period abroad. In fact, 91% of shelents stay in touch with their friends
from exchange (Boomans et al. 2008). More than dfathem they stay in touch with 5 or

more friends (which links to the fact that theilefrd networks during ERASMUS are very
wide). Moreover, one third of the respondents Miséir friends after the exchange period
finished. Keeping in touch with exchange friendalso confirmed by De Federico de la Rua
(2008): students, one year after their return &ohtbme country, keep in touch with 2/3 of the
friends from their exchange.

11
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Furthermore, according to the research of Tsouké8€8), the character of ties
between ERASMUS students changes with time. Thenuoamty, once so closed and
touchable, becomes more abstract. As TsoukalagsyriThe weak ties between former
ERASMUS students [after the return to the home tglifunction as a kind of connective
tissue which binds them together into a more en@ssipg form of a community, a cross-
national and inclusive one this time”. According am, this change in the quality of
relationships between students can set a grounad fmodern and more inclusive form of
community, which could be the basis for buildingtransnational, potentially European,
consciousness. As the ESNSurvey 2007 (Boomans 20@8) revealed, those students who
kept in contact with their exchange friends ortedithem after the exchange was over, were
also more keen on describing themselves as ‘EunopeaGlobal’.

Mobility capital

In the ESNSurvey 2005 (Krzaklewska, Krupnik 20G@)o indicators measured prospective
mobility of the ERASMUS alumni: willingness to mot@ a foreign country (destination and
period of stay) and considering a serious relatignsvith a person from a foreign country.
When asked whether they would consider moving totteer country, 78% of ERASMUS
students answered positively and only 7% negatiy&bfo were undecided). Most of the
students indicated the desired period of stayimgabas being ‘Long but not permanently’
(69%), which also shows that they do not see al@nobn changing the place of residence
many times within their lifetime. Moreover, the uéis allow for drawing the conclusion that
the mobility of ERASMUS students is mostly assalawith Europe. Most students (66%)
indicated Europe as a desired place of living, miagier than they answered ‘All over the
world’ (12%) or ‘Other places’ (11%) — 10% were eottled. 69% of the students would
consider having serious relationship with a pefsom another country, and only 13% would
not. Students coming from Western countries wereenlikely than those from Central and
Eastern European countries to consider a seridatioreship with a person from another
country.

The mobility capital of former ERASMUS studentsaiso visible in aspects such as
very good communication skills (ability to use teologies for cross-border communication),
the ability to communicate in many foreign langusagnd wide contacts abroad (also through
online communities) (Boomans et al. 2008).

Noteworthy, the future mobility indicators were lugnced by the students’
satisfaction with their stay. Students who were ergatisfied were more likely to declare that
they would consider moving abroad and that theylevoansider a serious relationship with a
person from a foreign country (Krzaklewska, Krupgd06).

Identification with Europe

When asked about their identity, students had acae whether they identify themselves
with the world, the European community, their natitocal community, or see themselves as
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autonomous individuals (the statement wasee myself as a citizen of..As figure 3
demonstrates, students declare their identity nodsall as global (89,2%) or European
(86,8%). National identity is less important foeth. Individual and local identities were the
rarest choices (Boomans et al. 2008). The ideatiia with the world or European
community is higher for ERASMUS students than galhe for young people in the
countries participating in ERASMU$% As the World Value Survey indicates, around thary
2006 in the population of people 15 to 29 years @%6 agree or rather agree that they are
global citizens, and 68,5% that they are EuropeaiomJ citizens. The strongest identity
among the group is the national one (92,5%). Cetitrgly, for the ERASMUS students, the
results suggest that the global and the Europeantitg is becoming as important as the
national one. Further research is needed to irgadstithe durability of the effect and its
further impact on other people back in the homentrgu

Figure 3. ERASMUS students’ identity (N=6 145).
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Source: Bauwens at al. (2008: 26) with modifications.

Presentation of the model and conclusions

This article treats the ERASMUS experience as ahar@sm which might lead to a higher
identification with Europe. Particular elementstioé mechanism were described in order to
map the mechanism and to provide a conceptualefnark for describing the ERASMUS
experience. The discussed elements of a social anexth that leads to identification with
Europe are summarized in figure 4. The presentedeinindicates the causal relations

° The researchers used the slightly modified quesfiom the World Value SurveyThe question in WVS
measured identification with European Union, whESNSurvey measured identification with European
community.

% As World Value Survey does not cover all the ERAS®Mtbuntries, the analysis included: Italy, Norway,
Sweden, Finland, Poland, Switzerland, Sloveniag8ti&, Romania, Turkey, Cyprus, Germany.
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between the mechanism’s elements as well as impoctantextual elements. The model is
divided into three stages: before, during and aftay abroad, and to these stages particular
elements of model are assigned.

Let us summarize the model. Starting with the petefore stay, the ERASMUS
programme is designed by policy makers as inclusitieer than being targeted to those with
the best academic achievements. As a result, dsideith diverse characteristics and
expectations (academic as well as experience-edgmbay take part in it. Those expectations
condition an importance of social life and netwagkduring the stay. The high importance of
those elements is further enhanced by the contiefeatmrs (such as a need for information,
sharing flats and participation in academic lifegy. eften in courses specially designed for
ERASMUS students). Noteworthy, students interacstneéten not with co-nationals or host
country students, but with students from other toes, mostly other ERASMUS students,
which results in and a very strong identificatiortrmvthe ‘ERASMUS community’. Further
on, social activities lead to after stay effectsproved social and language skills as well as
lasting relations. This builds up to a higher mivpicapital for the group of ERASMUS
students which might also results in physical mthilldentification with Europe is an
ultimate result of the preceding elements of mergman

Figure 4. Social mechanism leading to identification with Europell.
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While this article focused mostly on one main grofigctors (ERASMUS students as such),
there are many other actors involved in the desdriirocess. Before the stay, policy makers
determine the design of the programme, while forBRASMUS students and the home
university provide information on the programme.

During the stay, the host university (sometimestogr with student organizations),
local and other foreign students have an impadherERASMUS students’ experiences. As
an example, weak provision of information makesdstiis more dependent on other
ERASMUS students, or providing accommodation far BRASMUS students in one
dormitory tightens the relations between them. & dther hand, sharing a flat with local
students or working together on a project influeniteir integration in the local community.

Similarly, interaction with ERASMUS students leadlso to the effects for the
described actors (this article did not treat trm#eomes as central, though they are important
to sketch the wider context of the programme fumtig):

* Policy makers are likely to achieve their politims (e.g. European integration,
increase in mobility, internationalization of edtioa, multilingualism);

* Universities become more international and enriwirtacademic offer (e.g. support
for Bologna Process tools implementation, such @3 internationalisation of
teaching and learning (European Commission DG Haucand Culture, 2008);

* Local students may observe some of the effectslaino the ones gained during
ERASMUS stay (e.g. language and social skills) lyitg contacts with foreign
counterparts (‘internationalization at home’), aslivas being encouraged to go on
ERASMUS themselves.

The presented framework should not be treatedrad. fFurther research may validate the
proposed description, as well as identify other ongnt factors for the model. As an
example, the actual net effect evaluation of thAERUS programme with panel data would
definitely provide more robust results. As mostermsh (ESNSurvey included) gathers data
only after the exchange experience, conducting internatiseséarch studying students
before, duringand after their ERASMUS exchange period would providere in-depth
results. At the same time, there are many moreifspassues which could be further
investigated, e.g. reasons for insufficient contith local students or effects of ERASMUS
stay on relations with friends from home country.
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